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The English Department aims to:

Promote a lifelong passion for language and literature
Encourage student exploration of the power of words
Nurture a love for reading by exposing students to a range of
texts that embody different voices and perspectives.
Awaken curiosity, empathy and facilitate opportunities for
creativity

Develop analytical skills, to evaluate and interpret writer's
methods

Empower students with skills and confidence to think
critically, and engage thoughtfully with all types of language
and literature.




Key Stage 3

What is your curriculum intent for Key Stage 3?

The KS3 English curriculum is designed to develop confident, critical and creative readers and writers by
building strong foundations in reading, writing, analysis and communication. Across the three years, students
explore a broad and diverse range of literary and non-fiction texts, including Shakespeare, poetry, classical
literature, novels, short stories and real-world writing, developing their understanding of how writers use
language, structure and form to convey ideas and reflect human experiences.

Students progressively develop their ability to read with increasing depth and independence, moving from
identifying key ideas and exploring meaning to producing more detailed, analytical and evaluative responses.
Through regular annotation, discussion and exam-style practice, students learn how to analyse writers’
methods, explain their effects and construct confident critical interpretations.

Alongside reading, students develop their own writing skills by experimenting with a range of forms, purposes
and audiences. They learn to craft effective creative and non-fiction texts, making deliberate choices about
vocabulary, structure, tone and style. Grammar, vocabulary development, spelling and sentence construction
are embedded throughout the curriculum to support students in becoming accurate and effective
communicators.

The curriculum prepares students for the demands of GCSE English by gradually introducing and developing
the key skills needed for success. Students are supported to build confidence with analytical writing,
independent interpretation, extended responses and critical thinking, while engaging with challenging and
thought-provoking texts that broaden their understanding of literature, society and the world around them.

What have students been taught at Key Stage 2 to prepare them for Key Stage 3?

At KS2, students learned to retrieve information, make inferences, identify language features such as similes,
metaphors and personification, compare texts, and communicate their ideas through discussion and writing.
They also developed an understanding of grammar, sentence structure, punctuation and vocabulary,
alongside experience of reading fiction, poetry and non-fiction texts.

How are any gaps in student knowledge addressed to enable them to access the curriculum at Key Stage 3?

Students are taught how to use paragraphs to organise texts for clarity and effect. They are introduced to
literary terminology to support their identification of writer’s methods. They learn about the importance of
social and historical context. They engage in debates about the events, characters and ideas of texts.

What do students cover in Key Stage 3? When do they study it?

Year 7 Year 8
e Poetry out Loud e Percy Jackson and the Lightning Thief
e Autobiographies e Greek Mythology
e Frankenstein (The Play) e Relationship Poetry
e Media and Marketing e Travel Writing
e Short Stories Collection e Romeo and Juliet
e A Midsummer Night Dream e Voices of the First World War (Journey’s End)

Why do they study it in that order? (Year 7)

Our English curriculum is carefully structured to build students’ academic confidence, digital skills, and
personal growth as they progress through the year. We begin the year with Poetry out Loud, an energetic,
sroup-focused unit designed to help students settle in by working in rotating small performance groups. This
gives them the opportunity to meet new peers, form connections, and build strong friendships early on. Once




students have bonded as a class, we move to Autobiographies to explore real-life stories from various cultures
and backgrounds. This wide, explorative scheme broadens students' horizons, encourages them to celebrate
different backgrounds, and develops core skills in analysing language and building their GSCE analysis skills.
Next, the Media and Marketing unit introduces persuasive language devices while intentionally teaching
students how to navigate and use their laptops efficiently. This digital training acts as a vital scaffolding step
for Frankenstein (The Play) and the Short Stories unit, both of which utilise these tech skills as they are
accessed in digital PDF format. Frankenstein allows students to explore dramatic structures and brings a focus
to morality, ambition, and responsibility. It is immediately followed in the summer term by the Short Stories
unit, which exposes students to a diverse range of voices, themes, and narrative styles, helping to develop
analytical skills and a broader understanding of literary form.

Finally, we conclude the year with A Midsummer Night’s Dream, allowing students to apply their cumulative
knowledge of dramatic texts, narrative structure, and complex symbolism to a classic piece of Shakespearean
literature.

Why do they study it in that order? (Year 8)

Our Year 8 English curriculum is carefully sequenced to mirror the pedagogical progression of Year 7, building
students' confidence, group collaboration, and critical reading skills as they advance.

We begin with Percy Jackson and the Lightning Thief, an engaging and modern adventure text that serves as an
accessible point of entry as students return from the summer break, using built-in group discussion areas to
help them smoothly re-establish their communication and peer-to-peer connection skills. We then transition
into Greek Mythology, expanding on the context of their first text to enrich their cultural capital while
introducing active drama techniques to explore narrative structure and performance.

Next, Relationship Poetry deepens their language analysis and introduces personal, emotional viewpoints,
preparing students for the expressive requirements of real-world texts. This leads into our Travel Writing unit,
which introduces persuasive techniques while explicitly reinforcing efficient laptop use; this digital training acts|
as a vital scaffolding step for accessing digital texts later in the year.

Armed with these tech skills, students apply their learning to Romeo and Juliet, exploring a classic dramatic|
script, stage directions, and complex themes of morality and conflict. This builds the necessary literaryj
foundation for our final summer term unit, Voices of the First World War (Journey’s End).

While we recognize that this text deals with difficult and mature themes of conflict, trauma, and loss, we have
intentionally placed it late in the school year as Students will have spent months deepening their existing,
trusting relationships with staff and peers, ensuring they are in a safe and supportive space to discuss these
sensitive topics.

Does the Key Stage 3 coverage reflect the content in the national curriculum?

Our overarching Key Stage 3 curriculum carefully reflects and satisfies all statutory requirements of the UK
National Curriculum for English, ensuring balanced coverage of high-quality reading, writing, and spoken
language skills. By exploring two Shakespeare plays (A Midsummer Night’s Dream and Romeo and Juliet)
alongside the early introduction of Macbeth for GSCE, we exceed the national mandate to study at least two
Shakespearean works, while our 19th-century London unit directly fulfils the requirement for pre-modern
British heritage literature. The inclusion of diverse texts like across the key stage satisfies the national directive
to study seminal world literature, which we seamlessly balance with contemporary, high-quality fiction. Our
writing progression is equally rigorous, intentionally guiding students through a wide range of forms and
purposes.

Finally, by embedding structural group discussions and active drama techniques into early units like poetry
and mythology, we fully champion the national curriculum's emphasis on oracy and spoken language, creating




a complete, scaffolded journey that moves students from confident collaborative learners to analytical, GCSE-
ready scholars.

How do you ensure students embed knowledge? What do you revisit? When do you revisit it?

To ensure long-term retention, our curriculum uses a "spiral" approach where core skills—such as language
analysis, structural evaluation, and digital literacy—are systematically reintroduced and deepened across all
three years. Rather than treating units as isolated blocks, students continuously retrieve and embed their
knowledge by applying familiar rhetorical and dramatic concepts to increasingly complex texts, moving
smoothly from Year 7 poetry to GCSE-level play scripts. Revision is actively integrated into the classroom
routine through regular retrieval practice, non-fiction source analysis, and comparative writing tasks that force
students to link new themes back to previously studied modules. Furthermore, because our class groupings
remain consistent throughout the key stage, students benefit from a stable peer-learning environment where
they can confidently revisit, debate, and consolidate their cumulative knowledge year after year.

How do your curriculum choices contribute to the student’s cultural capital?

Our curriculum choices are purposefully designed to build students' cultural capital by exposing them to a rich
tapestry of diverse voices, global histories, and profound ethical dilemmas.

By exploring seminal world literature and personal narratives—such as a wide range of autobiographical texts
in Year 7 students gain a deep, empathetic understanding of different backgrounds, challenging prejudice and
fostering the values of mutual respect and tolerance required in modern society.

By questioning the moral boundaries of ambition in Frankenstein or exploring the complexities of human
relationships in Romeo and Juliet, students do not just analyse literature; they actively develop the social
awareness, critical thinking, and citizenship skills necessary to navigate the world confidently and responsibly.




Key Stage 4

What is your curriculum intent for Key Stage 4?

Reading:

The English Language curriculum is designed to develop confident, articulate and critical readers. Our
students study a wide range of literary and non-fiction texts from the 19" and 20*" centuries through
which students identify and analyse author’s deliberate language and structural choices. However, in
GCSE, there is a more acute focus on methods of characterisation, perspective, omitting information, to
develop students’ understanding of the author behind the text.

In GCSE we aim to develop how students connect what they are reading with the contemporary world.
Though our texts, we encourage discussion about identity, power or loss thereof, society, identity,
culture and of course, the human experience. Students are taught to question perspectives, recognise
bias, evaluate viewpoints and understand how language shapes meaning and influences audiences.
These analytical skills prepare students not only for examination success but also for informed
participation in modern society. We want our students to move beyond simply reading texts, taking
from them meaningful ideas and life lessons that help shape their own identity and values.

Writing:

Students develop the ability to write accurately for different purposes. Students learn to refine their
vocabulary and carefully consider structure, to write both creatively and persuasively for a range of

different audiences. We teach students the power of language and how it can be used to effectively
communicate ideas and feelings. Students have multiple opportunities to write many forms such as

speeches, letters, articles, essay paragraphs and creative writing.

Speaking

Spoken language opportunities are increasing within the faculty as oracy remains a fundamental aspect
of our curriculum. Students complete their NEA Spoken Language assessment in year 10, which
assesses their ability to speak in front of a small audience. Through a series of lessons, supported by
Oracy 21 frameworks, students are encouraged to think about not only the writing of their speech, but
the elements of performance and speaking confidently.

How does Key Stage 3 prepare students for Key Stage 4?

In year 9, students develop their analytical skills through a series of more challenging texts, to prepare
them for their GCSE examinations. Year 9 bridges the gap between poetic understanding, to poetic
analysis and awareness of authors intentions.

What do students cover in Key Stage 4? When do they study it?

Year 9 Year 10 and year 11
e Roll of Thunder by Mildred D. Taylor. e Love and Relationships Poetry
e Dystopian e A Christmas Carol
e Exploration of creative reading and e An Inspector Calls

writing e Macbeth — analytical analysis and exam
e Conflict and Slam Poetry preparation
e London 19%" Century e Exploration of creative reading and writing
e Macbeth- introduction e Writer’s viewpoints and perspectives
e Mock exam readiness

Why do they study it in that order?




Year 9

Year 9 bridges Key Stage 3 and GCSE by consolidating the knowledge and skills developed in Years 7 and
8 while introducing students to more challenging texts, GCSE-style analytical writing and exam-focused
reading skills.

Students begin the year with Roll of Thunder, Hear My Cry, developing their understanding of
character, themes and historical context while building on the character study and literary analysis
introduced in earlier years. Alongside this, students explore dystopian fiction, analysing how writers
create imagined worlds to comment on society before applying these techniques in their own creative
writing. This unit also reinforces key spelling, punctuation and grammar skills to support accuracy and
confidence in writing.

In the spring term, students study Conflict and Slam poetry, exploring how poets present powerful
ideas, emotions and perspectives through language, structure and form. They then complete an
Exploration of Creative Reading and Writing unit, focused on GCSE English Language Paper 1. Through
the study of a range of fiction extracts, students develop the analytical skills needed to explore a
writer's methods while also crafting their own descriptive and narrative writing using increasingly
sophisticated language and structural techniques.

The summer term introduces Macbeth, providing an early foundation for the GCSE English Literature
course and building on students' previous Shakespeare studies in Years 7 and 8. This is followed by a
study of nineteenth-century London, which deepens students' understanding of the historical and
social context that underpins many GCSE texts while developing their ability to analyse how writers
present society, crime and inequality.

Throughout the year, students revisit and deepen key concepts including character, theme, context,
writer's methods, language, structure and viewpoint. By combining literary study with creative and
analytical writing, the curriculum ensures students are well prepared for the transition into GCSE
English Language and English Literature.

How do you ensure students embed knowledge? What do you revisit? When do you revisit it?

Significant overlap of skills between Language and Literature, e.g. analysis, comparison, evaluation
Each year we cover different types of writing but revisit basic reading and writing skills

How do your curriculum choices contribute to the student’s cultural capital?

Cultural capital is embedded throughout the GCSE curriculum through exposure to diverse voices,
historical contexts, significant social issues and a broad range of literary and non-literary texts.
Macbeth - one of the most influential plays in English literature. Through exploring themes of ambition,
power, leadership and morality, alongside the historical context of Jacobean England, students gain an
understanding of ideas that continue to influence literature, politics and society today.

An Inspector Calls broadens students' understanding of social responsibility, class, gender and
inequality. By studying the play within the context of early twentieth-century Britain, students explore
how literature can challenge attitudes and encourage reflection on fairness, justice and the
responsibilities we have towards others. We reflect on how these themes exist in the 21t century.

A Christmas Carol enriches students' knowledge of Victorian Britain and the social issues that inspired
Charles Dickens' writing such as themes of compassion, redemption and social responsibility. Students
reflect on the importance of family, the importance of kindness and the “Christmas spirit.”




Key Stage 5

What is your curriculum intent for Key Stage 5?

'To engage with more theoretical ideas about language and literature and to engage in academic
debate. To study genres of literature rather than individual texts. To understand how language is used
in real-life discourse events.

How does Key Stage 4 prepare students for Key Stage 5?

Critical evaluation of ideas and arguments prepares for encounter with different views and alternative
interpretations of texts. Comparison skills learned at KS4 set the scene for studying A-Level texts as
examples of specific genres, e.g. tragedy. The study of 19" century texts in KS4 lays a foundation for
studying texts from 1600 forward in both language and literature.

What do students cover in Key Stage 5? When do they study it?

Year 12 Year 13

Language — linguistic approaches to language study |Language — coursework: original writing and
— influence of social groups on language — history oflcommentary and language investigation
English language - how language has changed and
is changing — child language acquisition Literature — literary theory: poetry and prose,
Death of a Salesman, Handmaid’s Tale
Literature — introduction to genre, tragedy, social
and protest writing, Othello, Tess of the
D’Urbervilles, William Blake, The Kite Runner,
independent reading

Why do they study it in that order?

Language — need to introduce language frameworks/levels and practise applying to texts and cover
range of topics before doing coursework — independent choice given so students need to have more
ownership of their studies.

Literature — through knowledge of genre and texts sets scene for application of a range of literary
theories in Year 13 which underpin the coursework - independent choice given so students are working
more independently.

How do you ensure students embed knowledge? What do you revisit? When do you revisit it?

Language — production of coursework autumn Year 13 requires revisiting a range of skills from Year 12
Literature - use texts studied in Year 12 (and earlier) to apply literary theory in Year 13

How do your curriculum choices contribute to the student’s cultural capital?

Language — aware of significance in society of language choices and social and historical background to
the language we use. Literature — literary heritage, contemporary relevance of debates within
literature




How do you prepare students for learning beyond Key Stage 5?

Seminar and lecture style teaching, presentations, formal essays, independence in coursework and note
taking checked regularly.




